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THE  USE  OF  LOGIC  TREES  IN  MILITARY  PERFORMANCE  TESTING 


Raymond  L.  Erickson 


INTRODUCTION 


Hie  creation  of  an  effective  performance  test  is  normally  the 
culmination  of  exhaustive  analysis  and  planning.  Innumerable  methods 
have  been  devised  to  ease  the  test  design  effort,  and  all  doubtlessly 
contribute  to  the  development  of  realistic,  objective  and  comprehensive 
tests  which  are  capable  of  providing  feedback  specific  enough  to  control 
instructional  quality.  -^Despite  the  plethora  of  test  design  techniques, 
the  United  States  Army  Adjutant  General  School  has  found  one  analytical 
tool  to  be  far  superior  to  all  others  in  the  construction  of  valid  in¬ 
struments  for  the  measurement  of  student  achievement.  At  the  Adjutant 
General  School,  the  first  significant  step  in  the  creation  of  a  per¬ 
formance  test  is  the  construction  of  a  Logic  Tree. 

DEFINITION 

The  Logic  Tree  is  formally  defined  as  a  schematic  representation  of 
a  mental  decision  making  process  and  the  actions  that  result  from  such 
decisions.  Quite  simply,  the  Logic  Tree  is  a  decisional  flow  chart. 

The  Logic  Tree  is  decisional  in  that  it  graphically  depicts  each  of  the 
decisions  which  must  be  made  in  the  performance  of  the  task  being  ana¬ 
lyzed,  from  the  initiation  to  the  completion  of  that  task.  The  Logic 
Tree  is  a  flow  chart  since  each  of  the  decisions  in  the  performance  of 
the  selected  task\  is  placed  in  its  most  logical  sequence.  Consequently, 
to  Logic  Tree  a  task  isy  merely  to  list  all  the  decisions  which  must  be 
made  in  the  performance  of  that  task,  from  start  to  finish,  in  their  most 
logical  order. . 

LOGIC  TREE  CONSTRUCTION 


The  structure  of  a  Logic  Tree  can  be  best  described  by  dividing  the 
analytical  tool  into  its  two  component  elements:  1)  the  cover  sheet; 
and,  2)  the  decisional  schematic. 

The  cover  sheet  of  a  Logic  Tree  performs  the  same  function  as  the 
table  of  contents  in  a  textbook.  The  properly  completed  cover  sheet 
should  disclose  information  sufficient  enough  to  inform  the  reader 
whether  or  not  this  is  the  Logic  Tree  he  desires  to  read.  Figure  num¬ 
ber  1  demonstrates  the  content  and  format  of  a  cover  sheet.  At  the  top 
of  the  cover  sheet  is  found  the  necessary  statements  of  a  Training  Ob¬ 
jective.  The  Training  Objective  will  identify  the  task  being  analyzed 
and  the  conditions  (givens)  under  which  the  task  is  to  be  performed. 
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The  conditions  segment  of  the  Training  Objective  must  also  include  the 
cue  or  the  stimulus  which  causes  the  task  to  be  initiated.  Also  to  be 
noted  on  the  cover  sheet  is  the  listing  of  the  Source  Data.  Such  a 
listing  ensures  that  the  reader  can  check  upon  the  accuracy  of  the  Logic 
Tree's  content. 

The  decisional  schematic  of  the  Logic  Tree  is  merely  a  collection  of 
blocks  and  directional  lines.  Figure  number  2  depicts  the  structure  of 
a  Logic  Tree  schematic.  As  noted  in  that  Figure,  the  Logic  Tree  is  com¬ 
posed  of  four  types  of  symbolic  blocks,  each  having  a  separate  function 
and  meaning. 


The  oval  represents  either  the  beginning  or  the 
ending  of  the  task  being  analyzed.  It  is  worthy 
of  comment  that  the  Start  or  beginning  of  the 
task  block  incorporates  by  definition  the  "con¬ 
ditions/cues"  statement  of  the  cover  sheet.  By 
means  of  this  rule  of  construction,  the  beginning  of  the  task  and  all  the 
necessary  conditions  and  cues  are  firmly  established. 

All  the  decisions  to  be  made  in  the  selected 
task  will  be  found  within  the  confines  of  a 
hexagon.  From  Figure  number  2,  it  is  readily 
apparent  that  each  decision  is  written  in  the 
form  of  a  question  answerable  only  by  "yes"  or 
"no".  Consequently,  the  decisional  block  must 
have  two  exit,  and  only  two  exit,  paths;  one  for  the  "yes"  and  the  other 
for  the  "no"  decision.  Any  information  required  to  answer  a  decisional 
question  represents  knowledge  necessary  to  the  performance  of  the  task. 

Rectangular  blocks  contain  information  or  in¬ 
structions  helpful  to  the  continuance  or  to 
the  completion  of  the  task  being  analyzed. 

Since  no  decisions  are  to  be  found  within  a 
rectangle,  such  blocks  will  have  but  one  path 
of  exit. 

Finally,  the  circle  represents  an  exit  or  a 
jump  to  another  portion  of  the  Logic  Tree. 
Through  the  use  of  this  block,  the  reader  may 
jump  over  any  unnecessary  steps  in  the  perform¬ 
ance  of  the  task  to  that  location  in  the  Logic 
Tree  where  the  task  procedure  again  becomes 
relevant  to  him.  Obviously,  the  circle  has  no  exit  path  since  it  con¬ 
tains  written  instructions  as  to  where  in  the  schematic  the  reader  should 
proceed. 

All  that  remains  of  the  Logic  Tree  schematic  to  be  described  are  the 
connecting  lines  and  the  directional  arrows.  These  elements  do  nothing 
more  than  graphically  depict  the  various  decisional  paths  open  to  the 
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reader.  By  means  of  such  guidelines,  the  possibility  of  the  reader 
departing  from  the  logical  sequence  of  the  decisions  is  effectively 
precluded. 

RULES  OF  LOGIC  TREE  DESIGN 


The  rules  of  Logic  Tree  design  are  intended  to  ease  the  effort  of 
Logic  Tree  construction  and  to  enhance  the  clarity  and  usefulness  of 
the  schematic  itself.  Common  sense  in  the  design  of  Logic  Trees  dic¬ 
tates  that  the  more  elementary  the  schematic,  the  more  beneficial  the 
Logic  Tree  will  be  to  the  student,  the  instructor  and  the  training 
analyst. 

At  this  stage,  it  demands  little  comment  that  Logic  Trees  can  be 
constructed  only  to  depict  tasks  and  never  to  graphically  describe  a 
subject  or  general  topic.  The  task  can  be  mental,  physical  or  a  com¬ 
bination  of  the  two,  but  it  must  have  a  definite  starting  point,  a 
definite  ending,  and  must  be  performed  because  of  certain  conditions 
or  circumstances  which  are  found  to  exist. 

As  well,  t’ne  Logic  Tree  schematic  should  be  so  designed  so  as  not 
to  refer  the  user  to  any  regulation  or  outside  informational  source, 
if  at  all  possible.  The  Logic  Tree  is  intended  to  supplant  such  in¬ 
formational  sources. 

Equally  important,  exceptions  to  the  general  rule  and  decisions 
or  actions  common  to  all  major  decisional  branches  should  be  placed 
near  the  beginning  of  the  Logic  Tree,  thus  eliminating  the  needless 
repetition  of  such  blocks  in  each  of  the  different  trunk-lines  of  the 
Tree.  Also  with  reference  to  exceptions  to  the  general  rule,  the  user 
will  immediately  find  the  exception  and  if  it  is  relevant  to  him,  can 
follow  the  decisional  path  pertaining  to  that  exception  without  first 
traversing  the  decisions  of  the  entire  Tree. 

Finally,  by  keeping  the  "Yes"  and  "No"  beside  the  decision  block 
at  the  very  Deginning  of  the  exit  line,  by  refusing  to  cross  one  di¬ 
rectional  line  over  another,  by  using  sufficient  directional  arrows, 
and  by  numbering  the  symbolic  clocks  from  left  to  right  and  from  the 
top  to  the  oottom  of  the  page,  the  clarity  and  simplicity  of  the  Logic 
Tree  will  be  greatly  eniianced. 

THE  LOGIC  TREE  ANb  MILITARY  PERFORMANCE  TESTING 


The  properly  constructed  Logic  Tree  has  numerous  uses  in  the  process 
of  course  design,  and  obviously,  each  of  these  uses  contributes  somewhat 
to  the  development  of  effective  performance  testing  devices.  However, 
due  to  the  limited  scope  of  tiiis  paper,  only  those  uses  of  the  Logic 
Tree  which  are  essential  to  test  design  will  be  discussed. 
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In  accordance  with  the  Systems  Training  concept  as  established  by 
CONARC  Regulation  350-100-1,  the  training  analyst  must  minutely  ana¬ 
lyze  the  various  tasks  which  he  has  selected  for  training.  Such  a 
Task  Analysis  is  undertaken  to  disclose  all  the  decisions  which  are 
essential  to  the  performance  of  the  task  being  analyzed. 

At  the  Adjutant  General  School,  the  Logic  Tree  functions  as  the 
Task  Analysis  step  in  the  Systems  Lngineering  process  primarily  because 
it  compels  disciplined,  logical  thinking.  Through  the  use  of  the  Logic 
Tree,  the  analyst  can  readily  determine  the  exact  nature  of  the  task  and 
what  skills  and  knowledges  the  student  must  master  in  order  to  perform 
the  selected  task. 

The  Logic  Tree  has  inherent  advantages  over  other  Task  Analysis 
methods  namely  because  it  requires  the  analyst  to  express  each  mental 
element  of  the  task  in  the  form  of  a  question.  By  further  requiring 
each  question  to  be  answered  by  a  "yes"  or  a  "no",  the  analyst  is  com¬ 
pelled  into  considering  all  possibilities  and  he  can  consequently  un¬ 
cover  aspects  of  the  task  which  would  not  have  been  so  apparent  under 
a  less  methodical  approach. 

Once  the  Logic  Tree  has  been  prepared,  the  creation  of  the  performance 
test  itself  becomes  vastly  simplified.  Since  the  Logic  Tree  graphically 
depicts  every  decision  within  the  task  and  every  end  result  of  that  task, 
the  analyst  need  only  pick  the  appropriate  decisions  and  results  he  con¬ 
siders  worthy  of  testing.  By  drawing  a  line  through  the  chain  of  decisions 
so  tested,  the  analyst  need  not  worry  about  over-testing  any  particular 
variation  of  the  task.  In  one  procedure  then,  the  training  analyst  has 
placed  all  the  elements  of  the  task  before  his  evaluatory  eye,  and  has 
ensured  a  comprehensive  and  valid  examination.  Less  methodical  approaches 
function  chiefly  as  a  means  of  documenting  the  analysis  which  has  been 
undertaken,  while  the  Logic  Tree  not  only  documents  such  analysis  but 
constitutes  the  analytical  tool  itself. 

To  demonstrate  the  use  of  a  Logic  Tree  in  the  development  of  a  per¬ 
formance  test,  consider  again  the  Logic  Tree  schematic  shown  at  Figure 
number  2.  This  Logic  Tree  graphically  represents  a  block  of  instruction 
presented  in  the  Adjutant  General  School's  Instructor  Training  Course. 

It  is  the  policy  of  the  Adjutant  General  School  that  every  instructor 
must  not  only  command  the  training  platform  with  confidence,  but  must  also 
be  able  to  continuously  evaluate  the  effectiveness  of  his  instruction.  In 
pursuance  of  this  policy,  each  instructor  is  given  computer  print-outs 
covering  the  students'  performance  on  that  instructor's  examination.  In 
particular,  the  instructor  must  be  able  to  evaluate  the  students'  responses 
to  each  question/problem  included  in  the  examination  as  disclosed  by  the 
Item  Analysis  print-out.  Figure  number  3  depicts  a  typical  Item  Analysis 
print-out.  Note  on  that  figure  that  items  number  4  and  8  have  miss  rates 
in  excess  of  ten  percent,  i.e.  more  than  ten  percent  of  the  students  in 
the  class  failed  to  answer  those  questions  correctly.  At  the  Adjutant 
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General  School  such  miss  rates  are  considered  unacceptable  and  demand 
the  immediate  attention  of  the  instructor. 

When  confronted  by  an  excessive  miss  rate,  the  instructor  can  con¬ 
sider  that  one  of  two  contingencies  caused  the  problem:  1)  his  instruc¬ 
tion  was  unclear  and  ineffective;  or,  2)  the  test  instrument  was  misleading 
and  invalid.  Since  the  instructor  has  in  his  possession  a  copy  of  the 
answer  key,  a  copy  of  the  test  instrument  and  his  own  personal  lesson  plan, 
each  of  the  causative  factors  can  be  explored.  For  those  who  would  also 
add  the  possibility  that  the  excessive  miss  rate  was  due  solely  to  student 
lack  of  effort,  the  countervailing  argument  seems  far  too  strong  to  allow 
such  consideration.  The  School  allows  up  to  ten  percent  of  the  class  to 
miss  a  question  due  to  such  causative  factors  of  poor  student  motivation 
as  headaches,  poor  scheduling  of  an  examination,  Spring  Fever  and  whatever 
else  would  distract  a  student's  attention  from  successful  performance  on 
an  examination.  Should  a  higher  percentage  of  students  be  so  distracted 
by  such  personal  causative  factors,  then  a  re-evaluation  of  the  entire 
course  would  seem  warranted. 

In  the  Instructor  Training  Course,  the  student  is  first  presented  the 
foregoing  instructional  information  and  is  then  presented  with  a  practice 
version  of  the  performance  examination  in  order  that  he  might  practice 
his  skill  of  self-evaluation.  This  practice  version  of  the  examination 
is  shown  at  Figure  number  4.  Note  that  the  examination  first  places  the 
student  in  the  position  of  an  instructor  of  the  administrative  review  of 
Disposition  Forms,  and  that  the  Instructor  Training  student  is  given  all 
the  tools  normally  possessed  by  an  incumbent  instructor  in  the  Adjutant 
General  School.  The  student  is  then  required  to  evaluate  the  Item  Analy¬ 
sis  print-out  as  found  on  tiie  practice  test  instrument  and  determine  if 
the  excessive  miss  rates  were  due  to  ineffective  instruction  or  due  to 
errors  in  the  design  of  the  administrative  review  test  which  they  admin¬ 
istered  to  a  hypothetical  class. 

For  example,  item  number  4  on  the  TEST  RESULT  PRINT  OUT  discloses  a 
miss  rate  of  13%.  Such  a  miss  rate  is  unacceptable  and  demands  immediate 
action  on  the  part  of  the  instructor.  The  instructor  (Instructor  Training 
student)  must  then  check  the  ADMIN  REVIEW  ANSWER  SHEET  KEY  to  discover 
that  item  number  4  dealt  with  the  FROM  block  on  the  Disposition  Form. 

Next  the  Instructor  Training  student  must  check  the  ADMIN  REVIEW  TEST 
INSTRUMENT  to  determine  if  the  unacceptable  miss  rates  were  caused  by 
some  error  in  the  design  of  the  test  such  as  smudged  or  illegible  print¬ 
ing.  By  merely  looking  at  the  FROM  block  on  the  ADMIN  REVIEW  TEST  IN¬ 
STRUMENT,  the  instructor  can  readily  perceive  that  the  printing  is  legible 
and  if  the  hypothetical  student  who  was  administered  the  ADMIN  REVIEW  TEST 
INSTRUMENT  had  known  the  subject  matter  of  administrative  review,  he  would 
have  recognized  that  the  Disposition  Form  came  from  the  Adjutant  General 
and  not  from  the  Administrative  Services  Division.  Obviously,  if  the 
test  instrument  is  not  defective,  then  ineffective  instruction  must  have 
caused  the  excessive  miss  rate  and  a  review  of  that  portion  of  the  lesson 
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plan  covering  the  FROM  block  is  in  order.  The  Instructor  Training  stu¬ 
dent  roust  then  examine  the  abbreviated  LESSON  PLAN  found  on  the  test  to 
determine  which  paragraph  of  that  LESSON  PLAN  need  be  reviewed.  In  this 
particular  case,  paragraph  number  4.d.  needed  review  and  the  Instructor 
Training  student  would  transfer  that  information  to  the  Answer  Sheet  and 
mark  the  answer  block  opposite  paragraph  4.d.  in  Column  A  (answer  block 
number  4).  Had  the  excessive  miss  rate  been  caused  by  an  error  in  the 
test  design,  then  block  number  17  on  the  answer  sheet  would  have  been 
marked.  Item  number  12  on  the  TEST  RESULT  PRINT  OUT  concerns  itself  with, 
a  test  design  error,  namely  a  missprinting  in  the  Inclosures  portion  of 
the  Disposition  Form.  Obviously,  the  test  is  not  completed  until  the 
cause  for  each  unacceptable  miss  rate  has  been  isolated  and  identified. 
Following  this  practice  test,  the  Instructor  Training  student  is  then 
required  to  complete  a  graded  examination  which  takes  exactly  the  same 
form  and  requires  the  execution  of  exactly  the  same  task. 

In  relating  this  particular  examination  back  to  its  parent  Logic  Tree, 
it  becomes  readily  apparent  that  the  Logic  Tree  depicted  each  of  the  three 
end  results  which  were  finally  adjudged  to  be  worthy  of  testing:  1)  the 
training  was  effective  as  disclosed  by  an  acceptable  miss  rate;  2)  the 
unacceptable  miss  rate  was  due  to  ineffectual  instruction;  and,  3)  the 
excessive  miss  rate  was  generated  by  faulty  test  design. 

To  denote  that  a  particular  end  result  had  been  tested,  a  colored 
line  was  drawn  through  the  appropriate  blocks  in  the  Logic  Tree.  Each 
of  the  possible  end  results  was  tested  at  least  once.  For  example,  the 
first  end  result  above  was  tested  in  item  number  1  on  the  TEST  RESULT 
PRINT  OUT.  That  particular  item  tested  blocks  1,  3,  9,  10,  and  4  on  the 
Logic  Tree  and  a  colored  line  denoted  that  decisional  path.  The  second 
end  result  above  was  presented  in  item  number  4  on  the  TEST  RESULT  PRINT 
OUT.  Consequently,  item  number  4  tested  blocks  1,  3,  9,  14,  18,  23,  19, 
20,  24  and  21.  A  different  colored  line  was  drawn  through  that  set  of 
blocks.  Finally,  the  last  possible  end  result  was  presented  to  the  stu¬ 
dent  by  item  number  12  on  the  TEST  RESULT  PRINT  OUT.  That  item  tested 
blocks  1,  3,  9,  14,  18,  23,  19,  20,  16,  11  and  5.  A  third  color  was  used 
to  indicate  this  final  decisional  path.  Through  this  technique  of  first 
discovering  every  possible  decision  within  the  task  of  evaluating  an  Item 
Analysis  Print  Out  and  every  possible  end  result,  the  task  in  its  entirety 
could  be  presented  to  the  student  both  during  the  instruction  and  during 
the  examination. 

CONCLUSION 

The  Adjutant  General  School  does  not  consider  the  Logic  Tree  as  a 
panacea  for  all  training  problems,  but  consistently  this  analytical  device 
lias  proven  itself  to  be  an  efficient  3nd  valuable  tool  in  the  preparation 
of  realistic,  objective  and  comprehensive  performance  tests  which  are  also 
capable  of  providing  specific  feedback  information. 


LOGIC  TREE  FOR: 


EVALUATION  OF  TEST  RESULT  PRINTOUTS 


Task:  To  utilize  an  Item  Analysis  test  result  print-out  in  order  to 
eliminate  deficiencies  in  instruction  and  test  design. 

Conditions/Cues:  Receipt  of  an  Item  Analysis  test  result  print -out, 

and  access  to  the  appropriate  answer  sheet  key.  Test 
Instrument  and  Lesson  Plan. 


Source  Data 

USAAGS  Reg  3S0-2,  dtd  7  May  69  W/Cl 
USAAGS  Reg  350-100,  dtd  1  Jul  68  W/Cl 
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CHECK  EACH  PERCENTAGE 
IN  THE  MISS  RATE 
COLUMN  OF  THE  TEST 
RESULT  PRINT-OUT. 
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PLAN  FOR  ANY  REQUIRED 
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CHANGE  THE 
INSTRUCTIONS  TO  THE 
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CHANGE  ANSWER  TO 
PROBLEM. 


ADJUST  THE  LESSON 
PLAN. 


CAN  YOU  IDENTIFY 
THE  PROBLEM? 


END  OF  TASK 


ANY  MORE  MISS-  ' 
RATES  IN  EXCESS 
OF  10  PERCENT? 


IF  MISS-RATE  IS  A 
RECURRING  PROBLEM 
SEEK  ASSISTANCE  FROM 
YOUR  SUPERVISOR  OR 
ANOTHER  INSTRUCTOR. 


RESOLVE  NOT  TO 
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CLSKKAL  SITUATION: 

You  are  an  instructor  in  the  United  States  Army  Adjutant  General  School  and 
you  have  just  received  the  test  result  print  outs  for  the  first  class  which 
you  have  instructed  on  the  Administrative  Review  of  Disposition  forms.  You 
decide  to  evaluate  the  item  analysis  portion  of  the  test  results  in  order  to 
determine  which  areas  of  the  Lesson  Plan  should  be  reviewed.  In  addition,  you 
decide  to  review  the  test  instrument  based  on  the  information  contained  in  the 
item  analysis  in  order  to  determine  if  any  corrections  in  the  test  are  required. 

RLQUIkl-MLXT: 

Based  or.  the  information  contained  on  this  test  supplement,  place  a  check  mark 
in  the  numbered  block  on  the  answer  sheet  under  Column  A  to  denote  which  para¬ 
graphs  of  the  Lesson  Plan  should  be  reviewed,  and  under  Column  B  to  denote  an 
error  in  the  construction  of  the  test  instrument  which,  contributed  to  the  un- 


acceptable  miss  rate. 

Paragraphs  of  the 

Lesson  Plan. 

ANSKliR  SUF.LT 

Column  A 

Lesson  Plan  should 
be  reviewed. 

Co 1 umn  B 

Test  instrument 
contains  an  error. 

4. 

a. 

/~T7 

rjrj 

b. 

rrj 
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rrj 

l!EJ 
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cm 
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c. 
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LESSON  PLAN 


(Abbreviated  for  Test  Purposes) 

ADMINISTRATIVE  REVIEW  OF  THE  DISPOSITION  FORM 

Heading  of  the  Disposition  Form. 

Body  of  the  Disposition  Form. 

Closing  of  the  Disposition  Form. 

SECT ION  1 - 1 NT RODUCT I ON 


Attention. 

Motivation. 


Objectives. 


SECTION  II -BODY 


First  Main  Teaching  Point.  Heading  of  the  Disposition  Form 

a.  Office  Symbol  or  Reference. 

b.  Subject  Block. 

c .  TO  Address . 

d.  FROM  Address. 

e.  DATE/ORIGINATOR. 


Second  Main  Teaching  Point.  Body  of  the  Disposition  Form. 

a.  Detection  of  errors  in  spelling,  grammar  and 
punctuation  in  body  of  DF. 

b.  Paragraph  numbering. 

c.  Use  and  lettering  of  subparagraphs. 

d.  The  Modified  block  style  format. 


Third  Main  Teaching  Point.  Closing  of  the  Disposition  Form 


a.  Use  of  the  Authority  Line. 

b.  Format  and  use  of  the  Signature  Block. 

c.  Identification  of  Inclosures. 

d.  Use  of  Copies  Furnished  and  the  preparation  of  copies. 

e.  Continuation  Pages  and  page  numbering. 


SECTION  1 1 1 -CONCLUSION 


Summary . 


S  T  RESULT  PRINT  OUT 


DISPOSITION  FORM 


I  Of  *■»  <»«*«.  <«•  »■  J«0-  I  S  p.ooo^M  »j«i»<r  .1  Th«  Ad,aioM  Cowal  .  Off** 

rUrtirtcToi orflct  s»MKX  uiMO  ""  "  ’ 


Sponsor  for  Now  officer 


CIS  May 

iirTflftffl^TIVU'/ 29  35 


1.  he  have  just  at  -rilrnt  jirl~r~  assigning  CPT  John  C.  Scott  to  the 

division.  since^PT  Scoty  at  i  vp^-hf.Hi.if>a  to  be  assigned  to  your  sect  ion, 

request  you  Jos  i  gnSW'Ssponsor  Tor  i"  i  m .  ^ 

2.  In  accordance  with  UemiiyU  Johns*  policy,  a  letter  and  a  division  welcome  packet 
will  bo  forwarded  t<^Cri  Scot^hot  later  than  2u  May  1974  and  an  information  copy 
of  the  letter  will  be!  UPflf  ?Ked  this  office. 


K.  IV,  GliMfll  LL 
LTC^AliC 

"Ad  j  i  t  antVlenera  1 


DA  dSTC,  2496 


AOMIN  REVIEW  TEST  INSTRUMENT 


FIGURE  NO.  4 


FILE  COPY:  ASD  Cleared  for  Release 


Cleared  for  Release: 


/I*»  rated  0  miv*A 
(  »t  liut  90  Airy  \ 
Jay*  since  last  re-  N 
port  under  uat  rater? 
See  Proco&r*  1.  J 


/lias  rated  0  \ 

/  served  at  least 
f  duty  days  since  last  \ 
report  uxlcr  saw  rale  A 
See  Procedure  I .  / 


CHECKLIST  I 


rOrsceMel  tteta  *  Report 

ITir  following  .orrespreidutg  i lees  of  the  trt  hole  t  '  *  and  the 
rated  offncn  M  Form  66  should  agree 

I  W  Mm  67  6  all]  eT  J  r  7~  "^ft’  P*frfV~  HtqgST 

I  HA  fora  66  J _ 1_  lk  12  1  12  I  II  II  j  in _ lb 


/Does  rated  0  Save  \ 
a  change  of  rater 


/has  principal  <hity\ 

’  of  rated  officer  \ 
changed  (to  include  ’ 
TT»n  ’ 


/lias  rated  0  cos  \ 
pleted  1  year  of  \ 
<hity  Jays  since  last\ 
report’  ■ 


f  I  *  rated  0  on  \ 
initial  Al>  and  Sas\ 
ccaqilrted  UO  duty  ' 
days  under  cat 


criteria  under 
Qacili»t  A  app.v 
to  rated  0* 


t  Does  «%rscre»el  N 
Data  on  DA  Form 
67  6  and  DA  Fora 
66  agree’  See 
Checklist  I. 


/is  rating,  indorsA 
'  ing  aid  reviewing  \ 
officer  the  vet  as  ' 
(si  current  approved 
Rating  Scheme* 


/Has  the  rater, 
dorser  aid  reviewer\ 
asgiletad  all  their  \ 
portions  of  the  re  ) 
port  in  a  tiaely  ad/ 


/Have  (Missions  \ 

'  Seen  adequately  e*-\ 
plained  in  Jfcrt  Xla  \ 
or  h  as  appropriate' 


/Is  any  date  shewn \ 
in  Part  III  hefor»\ 
the  To  date  in  Part  \ 
31a’ 


/*»  the  rap  line^A 

''art  vn  cheeked  hA 

the  rater  or  indorsed 


/Is  the  entry  sub-  \ 
f  stntutad  in  Part  > 
Xla  or  b  as  appro 
prlate* 


f  officer's  reply  to \ 
the  adverw  report 

attached  to  the  re- 


aodlfted  in  Pom 
IX  *td  XII  aa  rv- 
qulrad? 


/  lha  closing  and  \ 

/  opening  aitrias  \ 
/been  Beds  in  itw  11  of\ 
[  DA  Pons  66  and  a  report  J 


IjOGIC  TPEE  FOR: 


AUTHENTI CATION  OF  AN  OFFICERS  EFFICIENCY  PEPOPT 


Task:  Review  a  couple ted  officers  efficiency  report  for  correctness. 

Conditions /Cues :  Receipt  of  an  officers  efficiency  report,  officers 
DA  Form  66  and  the  organization  rating  scheme. 


Source  Data 


OBC-PA-LT-2  Cl  Mar  71) 


AR  623-105 


Assign  LM 
to  installati 


I 


i 


FEH  734511  59  3C 


OBC-PM-LT-1  (1  Nov  69) 
Page  1  of  1  page 


LOGIC  TREE  FOR: 


REVIEW  OF  INITIAL  ASSIGNMENT  OF  PERSONNEL  IN  GRADES  E2  THRU  F.6  (OBC-PM-LT-I ) 

Task:  To  review  initial  assignment  of  personnel  in  grades  E2  thru  F6. 

Conditions/Cues:  Receipt  of  recommended  initial  assignment  list  and  access 

to  strength/MOS  reports,  operational  priorities  and  special 
assignment  requirements. 


Source  Data 

AR  600-200,  dtd  24  March  65 
W/CI-33 


OBC-PM-LT-1  (1  Nov  69) 


iH.nrs  chi'  JrKrip-  ' 
Hon  on  the  HA  SI 6 
and  the  [>A  4Sr. 


Is  the  !>A  S4<> 

smnvJ  be  both 

the  Jest  ruction 
officer  and  the 


Mart  with  the  first 
document  uii  the  I'A  455 


/  Is  the  docimont 
/  listed  on  the  HA 
,  VfcS/  S4b  ^ 


Is  the  DA  1204 
siqned 


Account  for  each  copy  a* 
a  separate  document 


f  Itoes  the  U\  455  ' 

indicate  there  is 
more  than  one  copy 
of  the  Jociment 


f  I s  thi s  locat ion 
the  destruction 
record  (DA  SJ6) 


Ikies  the  Jescrjp-  \ 
lion  on  the  [lA  4  5$ 
and  the  DA  1204 
agree 


'  Is  this  location 
in  another  Head¬ 
quarters 


f  Do  you  have  a  DA  \ 
1204  on  the  docu-  \ 
ment  from  that  Head-\ 
quarters 


f  Was  the  document 
dispatched  within 
the  last  15  days 


Is  the  document 
number  in  your 


f  Do  you  have  .»  docu¬ 
ment  which  matches 
the  document's  des¬ 
cription 


Does  the  current  ' 
custodian  have  a 
postal  receipt  for 
the  document 


Do  you  have  a  w\ 
1204  on  a  document \ 
which  matches  the 
document's  descrip¬ 
tion 


Search  your  files,  l)A 
120Vs,  DA  1 204  ' s  and 
DA  54b' s  for  the  docu¬ 
ment 


r  Did  you  locate  a  \ 
document  which 
meets  the  document'! 
description 


"  Does  the  document 
register  indicate 
other  copies  are  n 
another  location 


Have  the  document  regis¬ 
ter  changed  to  reflect 
the  new  location 


f  lio  von  ha  vi’  a  I 'A  \ 
I  203  oti  a  document  * 
khi ill  matches  the 
Joe ume nt ' s  descrip- 
t  lull 


1*  the  DA  1204 
Sieved 


Have  the  document  num¬ 
ber  changed  on  the  PA 
1203 


lines  the  descrip-  \ 
non  on  the  1)4  15;. 
and  the  l>A  1 204 


1$  the  DA  1203 
signed 


f has  the  document 
dispatched  within 
the  last  15  days 


'  Hoes  the  descrip-  ’ 
turn  on  the  postal 
receipt  agree  with 
the  DA  455 


Docs  the  descrip¬ 
tion  on  the  DA 
1203  and  the  DA 
455  agree 


Do  you  have  a  DA  \ 
1204  on  a  document^ 
which  matches  the 
document's  descrip- 
t  ion 


Have  the  document  num¬ 
ber  changed  on  the 
DA  1204 


f Did  vou  locate  a  \ 
document  which 
meets  the  document'1 
description 


Refuse  to  accept  the 
document 


Have  the  document  regis-l 
tar  changed  to  reflect 
the  new  location 


Is  the  document 
number  the  neit 


LOGIC  TREE  FOR: 


INVENTORY  OF  CLASSIFIED  DOCUMENTS  (OBC-AS-LT-1) 


Task:  To  inventory  classified  documents  prior  to  accepting  or  refusing  to 
accept  a  classified  document  account. 

Condi tions /Cues :  Receipt  of  orders  assigning  duties  as  classified  custodian. 

Access  to  Document  Register,  classified  document  file, 
Destruction  Record  and  classified  document  receipts. 


Source  Data 


AR  380-5 


OBC-AS-LT-1  (18  May  70) 


LOGIC  TREE  FOR: 


AUTHENTICATION  OF  ENLISTED  PERSONNEL  ELIGIBLE  FOR  TEMPORARY  PROMOTION  REPORT, 

DA  FORM  2644-R  (OBC-PM-LT-3) 


Task:  To  approve  and  authenticate  DA  Form  2644-R  prior  to  dispatching  to 
higher  headquarters. 

Conditions/Cues:  Receipt  of  DA  Form  2644-R. 


Source  Data 


AR  600-200 
AR  600-16 
AR  600-17 
DA  Pam  600-8 


OBC-PM-LT-3  (1  Nov  69) 


LOGIC  TREE  FOR: 


ASSIGNMENT  OF  PERSONNEL  IN  GRADES  E7  THRU  E9  (OBC-PM-LT-2) 


Task:  To  determine  initial  assignments  of  personnel  in  grades  E7  thru  E9. 

Conditions/Cues:  Arrival  of  personnel  in  grades  E7  thru  E9  and  access  to 

individuals  personnel  records,  requisitions,  MOS  Inventory 
reports  and  operational  priorities. 


Source  Data 

AR  600-200,  dtd  24  March  65 
W/Cl-33 


OBC-PM-LT-2  Cl  Nov  69) 


